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INTRODUCTION

This publication 1y the first of ity Kind ever published by the
New Mexweo State Departmens of Education. The project
which makes thiy publication possible, Tidde 7, Qvil Righis
Technical Assistance Uniz, s the Tinst of 1ts Kind in the New
Meaxico State Department of Educanon. Because the
inadequacies and irrelevancies of education tor New Mexico's
Native Amerncan and Mexican-Amencan stadents permeate the
total educatior al process, Mr. Henry W Pascual, Coordinato
of the Commumecative Arls Unit ot the New Mexico Stawe
Department of Education, originated and acquised federal
funds for this Title IV project, Instewd of being concerned
with physical ir tegration of schools, this project aims toward
a multethnic integration of teacher attitudes, curriculum
content and teaching techniques.

Although the Technical Assistance Unit has 1wo
teacher-training specialists — One 10 work with leachers
of Native American studen.m and lhe other With
reachers of  Spanish-speaking  tudenis.  Since  this
publication contains only aru les written by and
about Narive Americans. we will discuss ihe
cducational process ondy as it concerns the Native
American student.

Teacher Attitudes

We are convinced that we can begin to affect positive change
in teachers’ attitudes.

Today’s teachers, plus those presently in university and college
teachertraining programs, receive little preparation and
assistance concerning the day-to-day resources ang problems
relating to the Indian student. The American educational
system from kindergarten through advanced higher
educational programs is “Anglo-oriented.” In fact, teachers
begin to be indoctrinated before they even begin school , from
the first “Indian-cowboy " television show and/or movie they
see, from the first "Indian-cowboy” story reid to them and
from the first disparaging remark about Indians which they
hear adults (who themselves have been simila..y ingoctrinated)
make.
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Teachers must be educated 1o the tact that Natne Amencans
are peoples with hivtones, coltares, relipions, langnages, and
soctal custoans. There Mo then Namve Amencan
sudents than thew prenndicial opimons about them. We
behieve that by educanng the non-dndians about indians.
non-indiany can st s o antelhgent bases upon which 1o
begin atntudmal changes.

N 1y

For example

Many people dehieve that Induans me fiecloadimg o the
tederal govemment what with tiee boandimg schoals, tree
health semaces, etel Thew people do not hnow that these are
POt o1 Aaoncad and recary obhpanons by the tederad
sovernment wuh Indian aareeny 10 4 teacher behieves the
tommer about Indimss it wall have a negative bearme on his
opimion o indiansy s openeral and iy Indien students m
parthicular, However o he knows and understands the aciual
histonedl selanonsups of ndan nanons with e Umited
States govermment. this can bung about positive changes m his
attitude oward has Indian students

Another examnpic.

May umes we have heard teachens Tamenting over the fact
that they cannot get “thiough™ o then Indian students. Their
commerts are vaned T ean’ get lim to sead’. He st doesn't
cateh onls She qust doesn’t catch on', She just doesn’t seem o
be uble 1o learn Enghsh!. She™s a slow learner’ and He's a
remedial cave!” Several times we have even heard: “You know,
I'm beginming to conclude that he might be .. you know
mentally retarded.”

Although comments vary, the imphcations are the sime. It s
the student’s tauit inot the teacher’s) that he “can't seamn.”
Teachers do not seem 1o realize the situaton the chld s in
since they have never had to learn any language «\cept
English. Consider a classroom of five-year-old Navajo children
who know hittle o1 o English. The teacher will have a
tenminute oral Englsk: dnll: My name is ... Your narme is ...
My name 1s Your name s The teacher will 1hen
shepherd the children to the science center where she will talk
about how a tree grtows  in English. She will then move the
children to the math center where she wall discuss larger than
and smaller than in English. And dunng the “tun and
games” perd. she will give directions 10 a new gane  in
English. During this whole time, the poor <hildren will still be
struggling with "My name is ... Your name is ..."" And the
teacher wonders why the children “*don’t seem 1o be able 1o
catch on!™

However, if the teacher can study and understand the basic
linguistic principles of languages 1n general. English in
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particular and where avardable. a bepimming convenation cournse
m the Indian language spoken i s schoo! distict, he will
have @ better undenianding of and apprecianon for the
ditticulties of a non-baghsh-speaking child in an
Foplsh-speaking envivonment.

Curriculum Content

Carnculum content w another component of the educational
process with which this project o concened. By now. there
should be a growing awareness on the part of teacherns that the
content of most textbooks, story books, filmstrips, films,
picture story charts, ere s degrading, condescending,
urelevant. and. or mcorrect i so far as the American Induan is
concerned. The negative bias m these curriculum matenals is
sometmes vibtle and someumes very obvious.

Consder for example this excerpt from a textbook on New
Mexico hastory:

The early settlers in noithwestern New Mexico
thought that the big rock jovked from a distance
like a ship under full sail. So they called it
Shiprock. The Navajos who live near Shiprock
have a different nan.e for it. They call it Sa-bi-1a-¢,
which means the Rock with Wings. They have a
legend or story they tell their children that a great
bird brought their forefathers to this new land
from far away. After the people were brought
here, the bird settled down on the desert and
turned to rock.

This is a very interesting story, but it is only a
fable - like the story of the fairy godmother or
Cinderella ....

With no understanding of the Navajo religion, much less the
opportunity to participate in it, the authors have had the
audacity to pass judgment on the religion of the Navajo as
nothing more than “fairy tales!

Such outrageous negative bias against the American Indian in
educational materials has got 1o go! Surely teachers can spot
such blatantly-expressed prejudices and write 10 the respective
publishing companies and the state textbook adopting
committees regarding the elimination of such materials.



Teaching Techniques

We are vonvinced that the educational process will change
from the present system of the teacher “waching” according
to a teacher’s manual 1 the teacher bemyg a facihtator for
students educanng themselves. Students and teacher can
employ every pussible resource in the learning process. This
type of an educational process would be suited to Indian
Studies programs since such programs require much research
and there are no commercially packaged Indian Studies
teaching Kits presently available.

In this publication are included seven articles plus three
bibhographies wluch were presented by various Native
Amencan consultants at several workshops sponsored by this
Title 1V office. We hope that these articles will inspire teachers
to begin their own self-education about the Native Amencan
s0 that in the final analysis they can become more open,
stimulating and multi-faceted teachers to Native American
students, and that these students will nliimately acquire an
effective and relevant education.

Regina Holyan
Technical Assistance Unir
State Departmeny of Education
Santa Fe, New Mexico

July 1972
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NAVAJO
CULTURE TODAY
ALTERATION

OF TRADITION

by Howard Gorman

In the beginming, sccordmg 1w the Navajo people. they came
up through four worlds. The dark. the blue, the yellow, the
white and tinally emerged mto the present world the
ghittening or the sparkling world, They say this s the last world
in which ali will hive.

The beautiful story of the Navajo beginniag has no dates. I,
no doubt, took several million years to come from the dark
world to the present world.

The Place of Emergence s located tagh up in the La Plata
Mountamns to the north in Colorado at a beaunitul place called
Front lake and Siver Lake. It 1s surrounded oy high
mountans.

As vet, there 1s very little 1o be said definitely about the origin
of the Navajo people. Everything that 1s wntien about the
Navajo people 13 very scanty. The stones about she Twih
People have oeen handed down fiom one generahion o
another, since in earher tmes, Navajos did not have a v aten
language. Very little has become lost through the years: some
of the very important events are expressed n chants and
Cergmonies,

Because the Navajo have a tradition, a religion.a language ard a
way of life. they were able to overcome obstacles in all their
wars. They nugrated into different arcas: 1o Mexico, Canaaa,
the Plains area and along the west coast from Mexico to
Alaska. While in Canada, the Navajo again broke off over
disagreements and went norih.

Many vyears after their Emergence, they visited their God
Mother, Changing Woman. the benevolent and eternally young
goddess of the Navajo. She taugh. the people how to live and
made clans fromi her own body. These clans became the
nucteus of Navajo social life.

Most hikely, the culture of the Navajo changed from time to

time through ontacts with other tribes. Originally. according
to the Navajo. the White Mountain Apache, the Paiute, the
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Chincahua, Mescaloro and Jicanila tnbes were Navajos. They
broke awey fum the mam Navaje group  hecause of
disagiecmient over the Beauty Way Ceremony. The languages
spoken by these groups are of Arhapascan natare.

1t would ke many days and mghts 1o el the adventures of
the tarth People. There iy the story of the Twin Bovs, Monszer
Saver and Born of Water. They vimted then Futher, the Sun,
and conquered and slayed all the monsters which mhabited
Navajo Land. All ot these ancient and prehnstonic stories are
bemng reduced to wnting.

| have aitended many conferences and have found out that
Navajo boys and girls do not know their own history. The
*yvato Nation today numbers about 120,000 and is the single

. lrihe 1 the United States. The Navajo Reservauion
Uiy of same 16,000,000 acres.

Nuo grchaenlogical proof has been dincovered to date to show
that the Navajos came down by the Bering Stramt. When the
Navajos tinally settled. they made their first homes in what is
called Dinesgh or Q'3 Navajo Country which centers in
northwestern New Mexwo. From archaeological evidence uni
tree-ring dates of old hogans, we know the Navajos were living
there about 1350 A.D.

Upcn arnival at Dinerah, the Navajos and other Apache groups.
who at that time constituted one people. practiced a simple
economy of hunting and gathering. The earliest-known
dwelling of the Navajos  the earth-covered for'.ed-pole hogan

was similar 10 many ‘n use thyoughout the reservation
wdav. Though the Navajo s notonteusly receptive and
adaptive 1o new ideas snd innovauons, the hogan which 1s
built with ceremony and blessings, has changed but little
through the centuries. The Navijo hogan is like religion, and
things of a religious nature are less susceptibic to change than
things of a non-religious character. They soon learned to grow
corn and other crops, and by the 1620's, they were noted
among other peoples as good farmers. The Navajos recognized
the fowr Sacred Mountains as the boundaries of Navajo
Country.

The Pueblo Revolt against the Spaniards in 1680 brought
about many changes in Navajo culiure and economy. From a
hunting and gathering people, the Navajos adapted themselves
to a pastoral and agricultural ecoromy. From the Pueblo
refugees, who fled the Spaniards and went to live among the
Navaios in Dinetah, the Navajos learned to weave thc wool
obtained from sheep. By this time, the Navajos had already
acquired houses. The Navajos also learned tc build masonry
structures and 10 make painted pottery. As a result of the
Pueblo Revolt, the Navajos absrbed into their tribe members
of the Puebloan grcups, and it is believed that some of the
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Vollowing the acquisition of New Mewwo Temtony by e
United States. there was comtant incuon between the Navagon
and the new governmment. One st the major causes of this
mction was tads by members ot both ades tor the purpose of
obtaming saves and ivestock. Prves of Navage saves tanged
up o S300. and v 1265811 was stated that between 000 and
6,000 Navaios were Beld av slaves by New Menacan tamiies,
Thiy tncnon cubmnated moa tullacale war bemy declared
agamnt e Navaes o ISed) Under ondens om General
Cardeton, K Canon ded s goops mto Navao County .
carrymy out a veorcliedieadrd T polioy mowhach he desiioved
Navajo hogans, ctopy wnd hords, By destiovaing the Navap’
homes and means ot aubsistence, the oops torced many of
the people ¢ wrrender. Unde  malitary supeivision, a laige
poriion of the trihe was forced *o march some 300 nades trom
Fort Defuanve and Fort Wingate ‘o Fort Sumine: on the Pecos
Rwer where the tnbe was held mn captivity untd 1568

Conditiony at Fort Sumner were so aiowded and ahen to the
Navajos® way ot e, and the hardships and poverty so great
that many Navayos died from malnutrittion and disease. So
oppressed were the Navajos that abortion was commenly
practived to avead bungmg babwes into compention tor
sustenance. The Navajoy, heretofure so adaptable to new 1deas
and conditions, were for once unable 10 adapt to these
clrcumstances, Seeing that ity expenment hid been a complete
tatlure, the government signed a treaty with the Navajos on
June 1. 1868, The sur-iving Navajos were allowed to retum o
a portion of their old country.

Once back i their own country, the impovenshed Navajos
again proved thew ability to sustain themselves, Their herds
increased frem a nucleus supplied by the governnwnt to the
point that in 1880, with a population of approxunarely
18.000. the people had 1,809,500 sheep units. In 1883, the
first recommendation for a reduction of Navajo livestock was
made by the Navajo agent.

With the arrival of th2 railroad in the early 1880’s, they weie
quick to adapt theiselves 1o expanded economic
opportunities. Rug weaving, siiversmithing, sale of livestock,
wool and agricultural products became important to their
economy. The acquisition of wrgons led to improved roads
which facilitated transportation and trade. and increased
Navajo contact with the whites.

Navajo economy continued to flourish until the Depression
and livestock reduction of the early 1930’s. The Navajo
population of 18,000 :a 1880 increased to 43,000 in 1930.
The number of sheep units remained almost constant during
this period. The sheep reduction was so drastic that in 1957 or
twenty years afier the reduction program began, the entire
tribe had only 677,888 sheep units. Had livestock control been
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hasic elements of Navajo rehigion av well as the Jdan aystem
stem from thas pernad,

After the Navajpos adapted themselves o a pastoral econony
tollowing the Puchlo Revolt, they spread south and westward.
The need for addional grazing range and agneulturad fands o
then evpandimg population and economy. and the hosuhity of
the noghbonng Utes were probably magor facton leading o
this expansion,

By the laie 1700\ the Navajos ranged trom the Jemey
Mountains v the east 1o the Grand Canyon on the west, and
trom the Blue Mountany in Utsh 1o the Mogollon Rim i
Anzong and the San Augustin Plamy in New Mexico

The carly 1800’ might be referred 1w as the Golden Age of the
Navajos ay an ndependent peopre. The success of their
pastoral econumy  was phenomenal; their population had
greatly increased: the territory over which they exercised
domimon and contio! was greater in extent than ever before ur
smce. The Navajos™ ability to hold their own in relations with
neighboning peoples such as the Utes, Chiricahua and Western
Apaches. the Pueblos, and even the Spaniards, was such thatin
the 1820y, the whites were furced 1o abandon some
settlements along the Rio Grande. In 1833, the Navajos
prevented whites from setthng in the San Luis Valley of
southwestern Colorado. In spite of white pupuladon pressures
from the Rio Grande Valley, the Naviyos preventad white
settlemeni within Navajo Country, the eastern boundury of
which extended to within twenty miles of the Rio Grande.

The Navajos. always ready to adapt new ideas suitable to theis
way of hiv. dunng this period learned blacksmuthing frum the
Mexicans. Bridle bits and other horse trappings were among
the more mportant items which were made.

Also during this period, the Navajus were a symbo] of freedom
10 Puebloan groups who were subjugated by the Spaniards and
Mexicans. The Pueblos someumes allied themselves with the
Navajos against these whites. The period of Mexican rule in the
Southwest from 1821 10 1846 was, for the Navajo, one of
raids and irtermittent warfare with the whites. In spite of
these conflicts, however, the Navajos were so successful at
animal husbandry that by the time the United States occupied
New Mexico in 1846, Governor Bent estimated that the
Navajos were grazing 500,000 sheep, 30,000 cattle and 10,000
horses.

In 1846, the Navajos, allied with the Utes, were preparing for a
«ar against the Mexicans who occupied the Rio Grande
Valley. This factor contributed greatly to General Kcarny's
casy conquest of New Mexico, and probably accounts for the
Mexicans' readiness to surrender the tesritory without a shot
heing fired.
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started when tust wcommended m INS S when the popuiation
was matler, it maght have been pusabie 1o achicve gonyg rewalis
W range Manggement without pieat hardaiups. But some ntn
veann later, g doeeh uneducated  and prcath mcreased
population was completely dependent upon every sheep Ty
hasic subaistence.

Unul the dovelopient ana oxplomtation o1 ol pay and
aranem which were discovered on Ngvao lands in the 194900,
the Navaies remamed mpovennhed oy g et ot the sheep
wdivin,

Dunng Warld War Ho however, faiger numbers of Navajos
began to work tor wages, bath onand off the sesenvation, and
have rapidhy acgquued SKilis momany new nelds, Navajos made
mpartant contibulions 1o the war ettt an the mharny
servive and i andusiny, Abiines gamned dunng that penad.
combined with  mocawd  educanon, have  alfowed  many
Navajos 0 obtan by since. The maneral wealth ot the
waervation has created many new qobs tor Navajos within their
own country, Many tnhal programs have been onented toward
usinng  the income rom mineral 1oyalties 1o develop an
economy e Navago countty that will be selt-sustanung,
through the attraction of ‘ndustry to the area. as well as
development of recreational resvurces o mcrease  Tourist
travel.

Many andinadual '.\d\;ijn,\ are not waling fur government
programs. Even now, i what mght be called the era of the
Navajo worker, many small businesses ewned by Navajos have
sprung up throughout Navap country, foreshadowing perhaps
the next mapr development in Navajo culiare the era of the
Navajo businessinan,

We have then a number of eras dunng Navayo history, during
each of which the mayor factors in Navajo cconomy ditfer:

Hunting and gathering by Navajo migrants
throughout the western United States.

Agriculture and hunting during the early period of
settlement in Navajo land.

Agriculture 2nd stock raising, primarily for home
consumption, during the 18th and esarly 19th
centuries.

Cash economy based on agriculture, stock raising
and home-c.aft work from 1880 until World War
n

Wage work during the mid-20th century.

And perhaps, in the late 20th century, ¢

devclopment of both tribal and individual business
enterprises.

Q
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Lach of the new eni began dunng the preceding petiods when
new factons ware muoduced nto Navao colture, and the
Navajos fearned 1o eyplont theny successtully. Raming ciops iy a
complicated process, and it 1 vertam that the Navayos diu not
become shilled ap wultvints overmight, They wete using hotses
catly m the 1300° and were rasing sheep and other hivestoek
m the carly 17007 but the livestock industry did not become
A M dactes m Navajo economy untl the very lave 1700,
Navayos have engaged an ttade with other peoples since very
early thmes, and Navaju blankets were sold as far as Mexico
and the Sioux country long betore ratlroads were bt But
trade did not become an wnportant part ot the economy unil
wheeled vehicles came into use,

A few Navajos began working for wages at least as early as the
mid- 1Yth century, but wages did not contnbute a sigmticant
portion of Navajo income until the population expanded
beyond the size that the land could support,

The ability of the Navajos 1o manage large-scale enterprises has
been demonstrated through the years, beginning with the game
drves vrganized to kil large numbers of antelope and other
animals, the successtul wars fought to protect their families
and lands. the major ceremonials held to cure the sivk and
bless their lives, and the profitable operation of numerous
herds and tarms., The knowledge being acquired today by a
small number of Navagjus in the management of small
businesses und tribal affairs will be integrated into their culture
n a manner compatible with their traditions. allowing Navajos
to adupt ever more freely to modern circumstances.

{t has fong been recognived that Navajos are able 1o adapt then
culture 1o changing conditons and adapt new deas and
techniques to fit their way of life. If adaptations are 10 be
successful, they cannot be forced, nor can they be hurried as
were both the Fort Sumner exile and the stock reduction
program. General Carleton’s attempt to make the Navajos into
a Puebloan-type people at Fort Sumner way a dismal failure
that ruined his career. Stock reduction merely caused more
poverly and only as more Navajos have leurned to make their
living by means other than sheep raising have the pressures on
the range lands been eased at all.

Only people who fully understand the Navayo culwre can
adapt new ideas to Navajo ways. Only Navajos themselves van
change their culture to achieve new ways of life that will be
both economically and emotionally satisfying. The past has
proved that they are able and willing to adupt to new
conditions 1f allowed to do so in their own way. They
welcome technicai assistance from outside the tribe, but final
decisions should be their own and must be their own if they
are to be successful. As they progress in the solutions uf their
own unique problems, it is possible to visualize an era even
farther in the future when the Navajos’ abilities can be applied
to the great scientific and intellectual proolems of mankind in
general.



E

-
"ﬂ

RIC

Q

CULTURAL ASPECTS
THAT AFFECT THE
INDIAN STUDENT

IN PUBLIC SCHOOLS

by Alice Paul

How pensons greet each other and what they verbalize can be
ot cultaral spmtivance, The culturd dneraty can entend
mote than o ditterence i the sound of the language welr.
Wah my greening an Papago, 1 am expresming @ concern tor
vour well hemg and why 1 have come. rather than a pasang.
“Hedio, how wie vou '™

b background and aefiecton of my opie. 1 choswe o quore
attnbuted W the late L Kennedy ., 10 as tollows,

For a3 subject worked and reworked so often m
novels, motion pictures and televivion, American
Indians reman probably the least understood and
the moat wisunderstood Amencans of us all.

1t we as teachers are committed (o educanny ajl chidrea, then
we Mot bwdd an awareness for oursehves mterms of who the
CLaddren that we oae wadhing sre arad auheie they Coane o
The Jaldica have not come 1o shood Trom g vasvuanm, ftea
culturdd hemage has already intluenced ther values, deals,
apiations, anveties, taboos and mores. Then fundamental
hoabinn of vemng have been stuctured by the adults they come
from and then way ot ite,

All w1 ay at some point in tume must mahe adristments, butan
the process we wan abo develop conthias, T want 1o share o
story wntten by Lee Salnbury i The Journal of American
Indian Education that ietlects such a conthict oy on Alaska
Indian child atrempts o adst 1o school. The conthetmvolves
not only 4 chidd’s concept o1 hnmselt. but also that of i
famiy and his commumty

By the time the native child reaches the age of
seven, his cultural and language patterns have been
set and his parents are requi. zd by law to send him
to school. Until this time he is likely to speak only
his own local dulect of Indian, Aleut, or Eskimo,
or if his parents have had some formal schooling
he may speak a kind of hal\,1g English.

Aruitoxt provided by Eic:
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He now enters a comnletely foreign -etting  the
wertern classroom situation, His teacher is dithely to
be a Caucasian who hnows litthe or nuthing about
hiv cultural background, He is taught 1o read the
Dich and Jance series, Many things confuse him:
Dick and Jane are two gank thskimo term for
white pervon) children who play together. Yet he
Kknows that buys and girh do net play together and
de ot share tova. They have a dog named Spot
who cenes indoors and does not work. They have
a father who leaves for some mysterious place
called “office™ each doy and never brings any food
home with him. He drives a achine called an
automobile on a hard covered road called a street
which hay a4 policeman on each corner. These
policemen alwavs snile, wear funny clothing and
spend  their time helping childien 1o crows the
strect. Why do these children need this help? Dick
and Jane’s mother svendy a lot of time in the
hitchen conking a strange food called “cookies”™
on a stove which hay no flame in it

Bui the most bewildering part i vet to come. One
day thev drive out 1o the country which is a place
where Dick and Jane s grandparents are kept. They
do not live with the family ard they are so glad 1o
et Dick and Jane that one » certain that they
have been ostracized from the rest of the family
for some terrible reason. The old people live on
something called a “farm.” which is a place where
many strange animals are Rept - a peculiar beast
called a eow.” some odd looking birds called
“chickens™ and a “horse™ which looks hke a
deforimed moose. And vo on. For the next twelve
vears the process goes on. The native child
contisiues to fearn this new language which is of no
earthly use to him at home and which seems
complctely unrelated to the world of sky. birds,
snow, tce and tundra which he sees around him.

This atony ivpiies only one simaation that demonstrates the
oblem of adiustment o Indian chilidien with a maddle-class
s nglo-onented” course of study.

Ax 1 have examined hierature relating 1o vhat is considered
“crdtural conflive ” the assumption of many authors is that it is
a one-sided situation @ problem on the part of an inaividual
or a group, who does not it into a particular structure. which
n our case would de the educational system. | feel strongly
that the contlict 1nvolves not only those of us trring to make
the adjustments, but also all th2 adults and peers that must be
dzalt -ath. To solve any problem must be a joint effort in
order tor 1t 1o be productive and meaningful 1or all concerred.
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With the wide dinveraty among Indian pecple as trihal groups. |
couldn’t begin 1o discuss theme Bat there are some basie
shated concemns that can be considered.

ast o ol most ot through  duect o wduect
experences, have some prevoncenad notion ot what you think
Indians e whes Seme of the desnpine wemmnolopy usaally
undude ok aordeo o

N o,

dinL el welamng, ot passne. lazy .

cte Toowornds vk as theses vosradd y our oo enpenences of

what they wcan.

Lot's 1ock ab sonie busn values that 1acel we hared by most
fudian peopic.

Harmony  aith nature, with today’s focus on
ecology, the awareness that man must maintain a
hatance with nature hay always been valued by
Induans,

Qut of this v alwo a closeness to the land or
Mother Larth who provides for her children.

Value of the human bemng as a person, a
contributor with teelings, strengths and
weahnewes, That dife is a gift which must be
fulfilled. That there is a place for the old as well as
the voung.

The extended familv, whether it be lineage passed
through the mother or father. is regarded very
highly .

Language has always been valued by Indians as a
vehicle through which customs and cultural values
have been passed on.

Some of you at this pomt are probably thinking, “That's all well
and goud. and 1 don't disagree with those things, but I'm
thinking about the chud 'm tryving to teach. but don’t seem o0
be getting 10! Hoprtully you are, then 1 don’t have to tell
you how difticult 1t can be tryving to reach children. or a child.
who dees not respond to your usuzl techniques.

But let us look at the lager socwety and  why conflicts
develop:

1. Time is of great importance to the major
society — rush, rush, rush. then wait. If any of
you have ever lived on a reservation, your
whole attitude would chauge. It takes a long
time just to get some place. There is time to
enjoy people, nature and even time for
yourself. Maybe, then you would understand
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the Indian point of view that TIME is always
with us. Life is concerned with the here and
now and with an appreciation for it.

tJ

. The major society alvo has a great emphasis on
competitiveness. This is a difficult concept for
Indians, because they have only been able to
survive as a group. Any excellence is related to
contribution to the group, not to the
individual. To excel for fame can be looked
down upon.

The whole idea of future orientation is also
difficult and relates to the emphasis of time
being the here and now. lt also veflects
directly on the economic situation. If you have
food only for today, what wouid you do?

The Anglo society has a great urgency for
walk. If 1 stopped talking, someone would start
saying something to someone nearby. What is
being said isn’t always the imnportant thing, but
that someone is saying something. I think this is
why some people think Indians are “shy.”
where in reality, Indians are just quiet people
and can sit for long periods and not have to
verbalize. There is not the same urgency to talk
and to become uncomfortable if it doesn't

happen.

An Indian child, like all other children, comes to you with his
own particular set of experiences. Some of these experiences
may or may not be school-related. but he has had some very
real and measangtul expenences.

He has a family, but his family organization could be ditterent.
The child-rearing practices in his family could be quite
oppused from the school's. The discipline, the training. the
responsibilities, the tamily relationships all affect how he
relates 1o the school and especially, to the teacher. For
instance. if he does not look at you when you speak to him,
maybe he is merely being respectful. but how many of you
have demanded of an Indian child, “Look at me when | speak
o you!”

He could also come from an adult-centered home rather than a
child-centered home, so he does not question, but does as he is
told. Question-asking is a skill that many of us were never
taught, but which we are expected to have and to use many
times during the course of any day.



E

Av we Wk about question-ashimg R we pet mto e whole
ared ot lanpuage. bnghah tor the Indian stadent i maa cases
must he dearned av o second language. Sevoad langueag:
fearmng poses 1ty own problems morelationships,

Many ot the Induan linguages do not have the saane sounds, o
even the sounds that exit m the English Language. Many of the
Indian languages have speatic words 1ar particular membeis,
coluts or sitzations. Some Inawan languages have no plurals for
words, but new wards entrely. These are but a few ot the
considerations of which a teacher must be aware.

Another anportant considers aon m relation to a child learming
a new language 1s that he must learn 1o talk before he should
be expected to read and write. That 1 how all of vou learned
vour st language. Our it language was modeled tor us by
the adults around us. We were encouraged m our atiempis 1o
make meanmgtul sounds that tarned wmto words before we
were expected o speak o full sentences, or even thought
about the expectation ot readmyg and wnong.

The use of 1dioms @wone can be very confusing 10 one who
not tamibar with Enghsh, For istonce: “turned the wbles”
Tvour pullmg my leg” “sheets of ramn.” or Traming cats and
dogs.”

Words with muluple meanings such as * httle.” “trunk.” “be-
can also be contusing, to sayv the least.

The job 1y no easy task for any reacher. According to AN
EVEN CHANCE. a report on tederal funds for Indian child-en
m public school distrcts, “Today, two thirds of all Amerncan
Indian children attend public schools.™

As a teacher in the educational system. what can vou do?

First of all_ vou can stop fostering the stereotyping
of Indians, as if all had the same language, same
family organization, same styic of living, same
religious ceremonies, and that we're all running
around under blankets. (Please, don't dump aii the
Indians in one basket and study *‘Indians'™")

Indians are prideful in being Papago, Navajo,
Apache or whatever their tribal membership
before they are just “any ole Indian.” If you have
Indians in your class, that is where your beginning
resources are. Learn from your students.

Become aware of contributions to history by
Indians. Have an appreciation of the pride and
dignity of the Indian heritage.

Be a person - not always the teacher with all the
answers. Build an awareness of the children you
teach, rather than the materials you push.

Learn something about second language teaching
and the language your children have learned as a
first language.

ric u
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CONTEMPORARY

AND TRADITIONAL

CLOTHING OF

THE PUEBLOS’
by Geronima Montoya

1 hewe are mineteen pueblos in New Mexico. Starting from the
north, there » Taos Pueblo, then Picuris, San Juan, Santa
Clara, San Ildetonso. Nambe, Pojnaque and Tesuque. These are
known as the Eight Norttern Pueblos, just because they are
Jocated north of Sante Fe. The Southern Pueblos, which are
located south of Santa Fe. are Cochiti, Sunto Domingo, San
Felipe, Santa Ana, Sandia, Zia, serez, Isleta. Laguna, Acoma
and Zum,

We are all of the Pueblo 7 ribe . but we difter in language and ir
dress. Tuos. Picuris. Sanc:a and “!2ta speak the Tiwa language.
The Tewa-speaking pueklos a ¢ San Juan, Santa Clara. San
Hdefonso, Nambe, Pojoaque and Tesuque. The Keres-speakin;,
grouns are Cochiti, Santo Domingo, San Eelipe, Santa Ana, Zi,
Laguna and Acoma. Jemez has a language all its own. Towa.
anga so does Zuni.

Our clothes differ trom pueblo to pueblo. Yoday we are going
to show some of the traditional clothes worn daily or for
ceremonial dances. We will also show some of the more
contemporary clothing designed after the traditional puedlo
clothes. Our models for these clothes are not piofessional
models. but people right from the Pueblo of San Juan. and
who are members ot the Oke-Oween-Ge Cratts Covperative.

The Oke-Oween-Ge Cratts Cooperative was tounded on fuly
10, 1968 with approximately twenty-five members. Today
the membership has nearly tripled. The members mike
pottery, draperies. Indian clothes, dunce costumes. necklaces,
woven sashes. belts, woodcarvings. contemporary clothes,
leather goods, and other items. Many of these articles are
embroidered elaborately or decorated in some form or fashion.
Some of the clothes that you will see today are made at the
Co-op Center.

*NOTE: This article originally served as a fashion show narrative and
many of the people who modeled are regretfully not in-
cluded in the photographs that were reproducible.

Q ity
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Fust. we would hike to show vou the Taos boots, The boots
are made of buckskin, with awhide sole. and sewed with
anew. The boots have thiee o toun tolds trom the top. Isabel
Valuchy . namne of Taos Pueblo, now aiesdent o San Juan.
models her Taos boots, Prcuns diess s very much the same
eveent the hoots aie not quite as wide nor do they have as
mans tolds. Thew diesses. which are ot the santa style. are
waaalhy of cotton and k.

Neni, we have one of our elders. Latena Atenaio, a Tamous
San Juan potter. She iy weanng the everyday ature of San
Tuan, The blouse 1 of cotton with many htde tacks around
the collar and sleeve, The manza which s worn vver the nght
shoulder 1y also of cotton. The belt iy hand-woven, made of
wool, and desiened through the maddle. Her moccasins are
similar 1o the Taos boots but not quite as wide. Ths type of
hoot was the everyday wear among the older women. but iney
have changed now and weat 1egular store-hought shoes, the
reason being that the boots are hard 1o make. Indian-tanned
buckskiny are rare, and regular shoes are easier 1o get into.

Augustine Garcia i wearing the traditional headed leggings
which are made of felt. This type of legging is worn for the
Comanche Dance, Matachinas Dance ot tor special occasions.
The legging is 1 separate piece for each leg. Breech cloth or
shawl is generally worn with the leggings.

Linda Maestas is modeling the tradinonal black manta with the
strip of yellow yarn decoration which 1 a typical style of San
Juan. You will see this style of manra worn for the Yellow
Cor.: Dance, Basker Dance and Corn Dance. You will notice
that the manza is always woin over the right shoulder. The
white blouse 1s i special style in San Juan worn for ceremontal
dances. The San Juan blouse was teatured in the January issue
of the Mademoiselle Magazine. Consequently, the Co-op has
receved orders from all over the United States tor the special
blouse which they called “Pueblo Indian srmock. " Linda is also
wearing the traditional red hand-woven belt which 1s designed
through the center. Her moccasins are made of buckskin with
rawhide soles. These wrap-around boots ate worn for all
ceremonial dances.

Our next model is Crucita Talachy. treasurer ot the
Oke.Oween-Ge Crafts Cooperative. She is wearing the white
cotton ceremonial manta embroidered with wool. Again, you
will notice that the manza is worn over the right shoulder. Her
blouse is the same as Linda's, and so are her belt and
moccasins. The white manta is worn for the Buffalo Dance,
and is also worn as a cape for the Baske: Dance.
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Nent. we have Paul Oy 1o show the Deer Dances costume of
San Juan. The head dress. of course. iy deer antlers. The head
dresses uvially sigmity the tvpe of dance. For mstance. the
Buttalo Hunce wses the head diess of a buftalo head, the
mountain sheep with that type ot particular hom, and so on,
The kdt s white votton wath embrowdeny . and the ane sash is
also hand-woven cotton. The designs e the Kilt and sash
represent couds and nane The hitde halls represent doud: and
the tringe represents e The legpmes are cotton, and they are
erther crucheted or hncted. This same tvpe of legging was
teatured 1n the December 1wae of Mademoiselle Magazine,

Augustine Garcia s weanng a nadinonal Sanda Pueblo shirt,
This sivle s also wom by Ialeta men. The open work across
the tront and on the voke 1y usually crocheted. A Jot of time is
spent an crocheting the preces for this type of shirt. You will
nonce the red that shows through, which, by the way, is
another shut. In uther words, 1t » a double shirt, white over
red,

Anacita Salazar. vice-premident ot the Co-op, iy weanng the
cetemomal  anra that she labored  over six months
embrondennyg. The mawenal is hand-woven wool embroidered
with a finger-weaving yarn.  The embrodery iy done by
counting threads. [This type of manza » wormn for the Qoud
Dance and 1 abso worn tor the Blac + Buftalo Darice. The men
also wear this tvpe of magnza as a cape 1 the eveming dances
which we preludes to the Turdde Dance. Basker Dance, Qoud
Dunce and the Deer Dance. The wiap-around tHots again are
worn with this stvle of manza. You will nouce that the San
Juan moccasn dittess an the toes it has a hittle point which we
call the “nose™ This particular type of craft is dying out fast.
Not many more make moccasins, and what few you tind are
gerting pretly expensive. Again, you see the red hand-woven
beit.

We will now take you to one of the Southern Pueblos. Roche
Kidd modeis the Sandia Pueblo manra. This type ot clothing is
also worn by Isleta, Acoma, Laguna and Zuni. Again you will
see the open work which is a crochet piece. and here you will
notice the double blouse. white over red. There is a ditference
in the style of blouse. San Juan has a tighter cuft, and the
Sandia is a more louse style. The nunza is highly decorated
with silver pms and buttons which you will find on the Zuni
mantas also. The belt is hand-woven and the apron is the fancy
crochet-style which 15 used for very special occasions only.
Here, the long blouse will show at the bottom of the hem.
Boots are made of buckskin. The back apron is worn when

they are dressed up for any special occasion. The.

Czechoslovakian shawl 1s very common at Isleta, Sandia,
Laguna, Acoma and Zuni.

Aruitoxt provided by Eic:
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Now, we would like to show you our latest creations.
Ramoncita Sandoval, the first model has designed and made
many of the dresses, coats and shirts that will be shown now.
Mrs. Sandoval is wearing the beige dress which she designed
and made. It is embroidered both front and back with a very
fine wool varn. She does all of her embroidery by counting
threads, whether 1t is  crossstitched or with Pueblo
embrodery.

Augustine Garcia now is wearing a more recent style of Pueblo
shirt. The design 1s from a kilt design, and the shirt you will
sec is fully lined. Many ot the Pueblo leaders wear this style of
shirt,

Lorraine Sandoval is wearing a turquoise blue dress which is
wool material, embroidered in rust and black. The design is a
Navajo Yei figure which is cross-stitched.

Vanessa Sandoval is wearing a pink wool coat with turquoise
embroidery. It is fully lined and embroidered with fine
weaving wool.

Paul Ortiz models a shirt which his mother made and
erabroidered. It is made out of white cotton. The design on
the back is a thunderbird.

Augustine Garcia now comes up with a Pueblo short-sleeve
shirt made and embroidered by Anacita Salazar. The matenal
used for this shirt is monks'cloth in oatmeal color, The
embroidery is done with brown and turquoise yam.

Pauline Antoine is modeling a beige cotinn dress embroidered
with pink and turquoise yarn down the front. The stole that
goes with the dress is also embroidered with matching yam
and design. 1t is fringed with the same type of yarn.

Peggy Sanders wears 1 pants suit which is designed after he
Navajo traditional white pants and the red velvet shirt. Norice
the braid on the sides of the pants. This concludes our fashioan
show of trad.tional and contemporary clothing of the Pueblos.

- 14 —
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THE VARIED AND
CHANGING
NATURE OF THE
INDIAN

COMMUNITY
by Harvey Paymella

We shoull do as we do at our tribal meetings. You talk, I'll
lister, then I'll talk. It overwh »lms the average Indian to hear a
discussion on this level. It 15 not our basic concern to tear it
apart, 1 would like to go back ¢nd show that our economic
situation had quite an =i{fect on our children.

1 imagine there were not too many people on the reservation
who were making a reasonable income. There were a few cars,
dirt roads and no electricity. During those early years, as is
today, we were kept alive by the Bureau of Indian Aftairs.
That was the start of the economic build-up of our reservation.
Most of our homes are adobe and sandsto:ie, and we still do
not have running water in most houses and electiicity in a few.
The wars came, and many went into the military service where
they saw a way of life that was so different from theirs. They
came home, and some educational changes were taking place,
but they could Rot get jobs.

After the war, people began demanding jobs. Those who were
already employed got others in. Those that worked at the
various places of employment built up their homes as
examples for others. Yet, in 1951, less than fifty percent of
the houses had running water, and there was a battle to allow
the people to get electricity on the reservation.

In the 1950’s, things started to change. People started going to
night classes. Those who established independent businesses or
shops experienced prejudices, not only from non-Indians, but
from their own people. Who ever heard of an Indian getting
involved in such a thing, or of having a place of business on the
reservation? The challenge was there, and some managed to
take advantage of it. Others ran their businesses until they
went broke. Prior to this, they had no organized business on
the reservation. This was also the first time that installment
buying became available. Sor.ae people had to co-endorse all
the business papers involved, and thic was what, in fact, broke
them.

~16 —
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Farly Educamon

Back in the ecarlier days. all Indian languages were prohibited
wm schools, There ™as no aeterence 1o weniitv: you wewe
beaten {or some «her form ot phyvsical punishmenti it you
spoke @ word of "dan, No oone talked any Indian Language
vutside of the hom . The pnde and joy of purents were fur the
children to read and write English since most of the parenis
could not. During “iese day s, pumishaient in the school system
was brutal.

This was alsa the penod when there was hittle communication
with the school. There were very tew Indians enrolled
colleges, since it was not the direction which Indian people
had in mind. The parents were more concerned with their
chaldien just feaming o read and wnite. They did not motivate
the children to go on. A child would be sent 1o school to hsten
to his teachers, never to participate. There was no incentive.
because it was out of reach for the parants to send their
children to college. Most families would spend mwore than five
vears building up their homes. and there was not any extra
money for college. On that basis. there were no second and
third generanon school teachers, doctorns, lawvers or other
professional people.

There was no communication with school supervisors o1
principals. Nothing was done about arguments. The only times
parents were sohicited to come to the schools were during the
times when their children would be in some ditticulty with the
school adnunistration. Theretore, to come to the school had a
bad connotation.

Hardest Struggle

Prior to the penod in which Indians found identities for
themselves, they would say, “1'm an Indian.” Now they say, *1
am Indian.” There has been a change of attitude among the
students and many of the older people who have become
involved in education committees and various other tribal
committees. Heretotore, there were those who were never too
vocal: they did not use the newspapers, they did not approach
lawyers or legislators. nor did they get involved in voting.

We are just now breaking the ice. But always in the
background of the Indian’s mind is the fear of invelvement in
anything non-Indian which would cause termination of the
reservation. A lot of the older people would prefer poverty
and ignorance to losing their land. The identity is more toward
the land, not reading and writing. But, today, it would seem
that they are in the minority. indians have adopted some types
of referendums: they have had major votes on solutions to
their problems. Lately, the progressive way has dominated.
But we still will listen to those who are against us. I believe
there is proof that our pecple are waking up with their
involvement in politics.

Q
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It 15 my present concern to relate (o you, possibly 1o educate,
possibly to broaden your view, the conditon of the Indian
today. 1 know there is a tremendous need to educate young
Indian people

Seme of us get together at various Indian gatherings and wlk
about the Indian way ot lite. | reaize how very important it is
for vur European friends, if they are going 1o peipetuate
themselves, to adopt some of the Indian ways of living. Just
living in a certain way does not make a person an Indian. It
goes much beyond thati it goes into the way vou think and
the way you treat other people.

There has been much discussion about remedial work. | see the
possibility of suggesting remedial curriculum that might be
instituted in higher cducation. that might get the Indian
student to stay in college. 1 realize a need on the high school
level for a remedial course, but it is not tor the Indian student --
it is for the white student. 1 realize the problems the Indians
are facing in public education today exist in the educational
system of the educators themselves.

1 am a part of both sides. 1 am part of the public educational
system in New Mexico, but | am also an Indian. Qur problems
on the reservations became apparent to me when I realized
that we were experiencing a drop-out rate thrt was
astronomical. The govemment recorded that only torty-two
percent of the Indian students finished high school. This
means fifty-eight percent dropped out. On reservations and the
surrounding public schools, Indians are experiencing a
drop-out rate which is a little greater than fifty percent.

I realize that Indians themselves are not the problem. Their
ditficulties are a symptom of a problem that exists in the
white society. in the white educational system. ] am not sure
what kind of remedial curriculum we should try to develop.
Whether we should develop a remedial curriculum to teach the
indians how to go 1o college, or to teach the educators how to
teach the Indians. The teachers who are trying to teach Indian
students need a remedial course in intrinsic Indian values. Which
remedial course is more important right now? Are we starting
way ahead of where we are supposed to be, or should we start
with our own educators?

As time goes on, we begin to realize that it is time we try to
become self-determining. This is something that is very touchy
to talk to modern-day educators about, because when you
mention selif-determination, they add separatism. The people
who talk about money, talk about segregation. Some people,
educators primarily, are unable to separate segregation from
separatism and from self-determination.



You, as educators, aie conttonted with o dilemma that hay
taced Indwuan people 1o tour hundred sears. The Indwn hay
had to cope with a soaial discase 1eterred W oas paten alsm,
Paternalnm v 4 concept that aeveloped when the “Greas
White Father™ and his people came across ane occan, making
clamms on Induan lands. without asking the Indun. The whate
man ok the land and thought the Indian 1o b2 paoant,
savage and uncomihized wath no adea o what 11w 1o hve,
Immediately, the Furopeans attempited (o change the Indian
people.

But the very same 1 pe of paternalisn exinis today and thiy s
patt of the didemma that we are caught in. We can talk n
terms of paternalinm and say that 101 not right, that it does
not help to send VISTA voluntweers 1o the reservation, and
have them wotk with Induan students in changing then
atutudes and giving them new values  non-Indwun values  so
they wall be better able 1o cope with lite. We are taced with
that side of the ddemma. How tar do we go” When do you go
beyond helping”’

I am not a sociologixt: 1 am not a psychologist, but 1 have a
tew ideas about the ettect thut paternalism has on self-esteem.
What is the eftect that paternalism has on a person’s
self-concept? What effect does paternahsm have on an
individual's integrity?

Dunng the year, I visited with some ot the students who had
enrolled in college, but had dropped out. and this dilemma
appeared in {ront of me, When the Indian student went to
coliege, he became aware that people were guiding him and
not giving him a choice of what he himselt wanted 10 do.
Educators were saving, “This 1s best for you. You come to this
school. You take this course, because it will help you to cope
with the white society. 1t will allow you to assimilate into the
white soviety.” The Indian student does not wunt 1.y hear this;
he wants to make his own decisions.

The other hall of the dilemma is this: it you do not ofter help
1o the Indian stuc.ats: 1 you do not ask them if they want
help, what is to happen to them? It is vory simple. They are
going to be unabie to cope with society.

When does sincere help turn into paternalism? When does
sincere help change into something that begins to destroy the
individual as i1e attempts to go to college? 1 think that you
should develop a remedial curriculum for all higher education
educatnrs that are going to be working with Indian students.
Teachers are only a product of their education. If you look at
their education, you find that they have no idea of how a

The problems of the Indian people on the reservation are not
the Indiany’ problems. The ditficulties which the indian
experiences are a symptom of the lack of education in the
educators themselves. 11 iy not the educators’ fault, they are
caught mn the overall educational system that trainy teachers.
Some teachers are very lucky in that they have the type of
persenality that can communicare with young Indians who are
mtegiating into the dominant society. Some are hucky. but
most are not.

To one of the reservations this year came a new teacher, a lady
teacher, a fine, educated individual. But she was unable to
communicate with the Indian students, because she did not
know that when an Indian student is asked a question, if he
does not know the answer, he will not try to bluft his way
through. He might sit there and smile a little, but he will not
say anytning. He is merely behaving as his culture has taught
him to. The teacher interpreted this behavior as defiance, and
the individual was stereotyped as a behavioral probiem.

-

young Indian student of thirteen years is going to leave a g o ,
reservation in the sixth grade and move into a socie'y where he { ok i REY
becomes part of a minority. The teacher has no idea of the fé > ' ’ &t gﬁ -

SRSt e Pt <o L
values that are going to dictate his integration. As a result, how cm et SR :
can we expect the teacher to cope with and to educate that
young Indian?
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THE TEACHING
OF INDIAN

STUDENTS
by Frank La Pena

The limitations inherend in the type of education provided are
found in the emphasis/contrast of two quotations. The first:

These are changing times, supervisors and art
educators! So many advances have been made that
all of us live in a remarkable era of change. Ninety
percent of all scientific endeavor dates back only
fifty years. ... Everyday finds scientific research
scaling the walls of yesterday’s ignorance and
revealing vistas and problems hitherto undreamed
of. Human beings everywhere are subject to its
impact.

Rosemary Beymer

The second quotation reveals the empirical. material and
object point of view that tends to limit a spiritual world, the
natural world of the American Indian:

For me there is only the traveling on paths that
may have heart. There 1 travel, and the only
worthwhile challenge is to traverse its full length.
And there | travel looking, looking breathlessly.

H a teacher ever asks an Indian child to be proud of his
hentage and backpround. the teacher better know of the
child's history, culture and art to aecintorce the child.
Otherwise. the teacher s only encouraging an empiy attitude:
“Be proud.”

Time is very mmpuortant to art. Indian wraditon and technique
are not done “off rhe cud).” Ait and lite are not senarate in
Indian culrures. The American society today tends to separate
and individuahize the artist, and this forces him into an esoteric
and sometimes a non-communicative position.

The ingenious and innovative use of natural matenials by the
Indian has never been duplicated nor surpassed for the past
three or tour hundred years.
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SELF

ACTUALIZATION
THROUGH
THE CREATIVE

PROCESS

by Gloria Emerson

I beheve that education. in 1ty most ideal sense, should give
each person a chance to actualize, 1o develop his talents and
abilities to the tullest.

To me, educanion is the ladder (as our great Navajo headman,
Muanuelito, called it in the 1800's) which lifts us from one level
ot selt~awareness 1o another, and another level. . .

Our Navajo creation stories tell how Navajos emerged trom the
First to the Second World. to the Third and to the Fourth
World. | envision this historical emergence of our psyche n
colur terms. Picture if you will, the First World as a rich black
World .. . and of our coming into the Second World infused
with a dim light .. coming mto the next realm . . . tinally
emerging imto a World bursting out with Light and Sun.

Once,  rving to relate ths Navajo Emergence (and the
painful process 1t must have been). in coming from one
level of existenuialism to another, and its relationship to the
educational process. | wrote:

We are blinded creatures who grip damned bleak
rocks, desperately trying to keep alive, despite the
sandblasting assaults which beat upon us by the
angry suns and the hating winds. We gnash our
teeth, pleading for respite, so we can relax our
hold, stand up, see and move onto safer grounds to
get on with the task of becoming. . .

In life before education. especially for non-literate Americans,
1 see us struggling in a dark world fraught with many dangers.
In days pasi, we also hived in an environment filled with
dangers, in which we battled natural elements. without shelter,
and often without food while we wandered the plains until we
settled in the great Southwest. Qur enemy gods were many.

In those days, when we were strong and mighty, there was true
personal and societal communion with Nature — our friend,
our enemy. We were victims of Nature, subjected to the
harshest and gentlest winds, to the hottest and coolest sun, to
the iciest and warmest rains.
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1t was thy commanion with Namre whach belped oom oo
Pmaigence hom the Baing Waorhd o enastence 1o the von
Workl, 1t made us stieng. o Hal Navaps ot today are the
pavvhotoical and phyacal simvivors ot that senane andd
heautinad past.

1see s today situggling in another dew and darh world whidh
v chaged with new and more dicadtul dangery A wonld
cieated by madimen puiding and yunded By Technodopy aad
Suence, The technologicdd enenues hanve reaied then agh
heads mio owr contemporan exntence. uppimg pavchotomeal
trauma waves into the core ot our souls,

What does thas all mean tor yvou who e teachens of yvoung
Fust Amenvansy!

I owant 1o 1 vou that dassiooms o Amencs ate dangerons,
amd that these dangess e thiust upon the valnerable Young
ones who do norvet know thenselves, who may never know
who they wres Although they graduate trom yvur schand they
may never have thar mave from one devel o
sell-awareness o another. In other words, then soulbs have
never had chances 1o emerpes to gcruadize 1o the fullest. Many,
many of them have lost then cultanal dentines tor whateve
sociologicai and stoncad seasons. And 1o make matters worse.
there ate ahiens who teach vur chaldren reachers who hnow
not, and who ca s not, that they are the enemy pods who
pripctinite destiuction of my people.

chanee o

The Now World 101 my people v a nepatve and daik one . b
out  children, 1t i comung under the popsy ot Anglo
teachers, and Yor mamy g s pre helll because many ot these
Anglo teachers do not kpow  themsehves. Mamy ot them
hold 4 deep, abidig and harsh contempt for non-Anglos
whom they see av dhtergte, savage. besnal and ar stupid.
Hence, the classtooms where  Anglo  teachers congrepate
can become 3 harsh realiny whieh thrusis forth 3 paralvais
upon our nnocent chldren. In these classtooms prevail a
teartul, Insecure, trauma-provoking sutuaton, T ask you to reud
John Holt's book, WHY CHILDREN FAIL, and pay partcular
attention to Part H1, wFears and Fadures.” John Holt preaches
that thin paralyvzing proces throbs in many classiorms of
Amernica s thiy 18 not necessaniy unigue 1o cross-culimial
classroom expernences,

As educators. 1t s up to us to comstruct educational methods
which pinpoint these demigrating, de-humanizing factors. and
1o re-create a system, which,if it does not totally eliminate them,
at least alleviates the negativism which impinges upon all
children (not just Indian kids.) We must transtorm
classrooms nto a4 more humane. and more receplive
atmosphere, helping to let creativity burst out all vver the
place. Utilizing 1deas, not to destroy. but to recreate and
transform the psyche, where one can create by acting upoen the
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envizonment. As the environnment v beag acted upon, the
educatee v, o the bomg  toastormed.
Thas s selt-actualizanon through the creatne process.

!“ OUCN,

How do we  tamdate these philowphical pomis mito
ctosvciltunal educationad 1. vo that they wili be usetul 1o
vou as teachers of mmonty childicn of New Movco™ Feannot
wive you all the answeas, Tean beg yon o be more svmpathetic
o students, o bang in more elevant calturgl educanonal
materaly, and o encomage creanvaty and mdividuahiy m
vanous forms of self-enpiesnon. Do not ndicude any studenty”
contnbunons, tor they are all worthy, becanse they are
creanony  but these answerns are not enough.

1 must convey o you the importance ot thas fact. our children
are paintully growany ap. Thewr culture s changing.and they
are changing from chaldien W adolescents to adults, The fatten
18 10 asell so taumatic, s evident, that 1 would be amaszed o
vou did now know this alieady, and did not theretore, tahe this
into dceount as teachers, We as adulty must grapple with this
fact and change our entire coune ot teaching adolescents,

1 do not know exactly when 1 became aware of the recurnng
theme of the pamtul process 11y 1o move from one level of
awareness 1o another. In other words, how pantul 1w i 1o
change, Let mwe renterate dns 101y equally. doubly pamitul 1o
change for members of mmanty groups whow cultsres ae
changing so rapidly. and who are also experiencing the stresses
of being American teenagers who are becoming adults - dntiting
fur ther Trom their cultures. trom their parents and homes. and
from other authoriy figuies.

It oseems 1o me that i order tor anvone 1o he seceptive 1o
wlean, tnamormation. he must be physcally - and
pay chologically at ease. My point may come more clearly it |
dlustrate this in phyvaical terms. 1 you are hungay, you wall not
larn o wish to be reeeptive o somebody humming out
abstiact concepts. H you ate nl, the fast thing you wish s to sit
at attention while “the man® tells his wisdom or non-wisdom.
If you are in a state of trauma. you will hardly listen to the
weacher lecture. There muy be some of you who can barely
read my words for wharver tioubles you. Believe me. | am
sympathetic. And that is the wa. we must all learn to he
svmpathetic and at'uned to all those traumatic lite processes
ongoimg within our y ruth,

Now | belhieve that paia can be useful 1o a person. It can
become a learning experence. 1t can help a person learn more
about himself and his world. That is central to my presentation,
1 know that adolescents (as with everyone of us) want to know
who they are. They want to express the music of their souls,
the sorrow of their souls. But many cannot, because they are
incapacitated by fear and insecurity. Perhaps the classrooms
which you as teachers construct do not help students one bit.
And then there are many kids who do not even know that
they have something worthy to offer the world!

io
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I would ble 10 have each o vou ook tor and or review torm
ob expression created by membeis of the Third World, There i
that ecurnng theme. These vieators did not know who they
were untd they came o aeate. What g wondeital hbergtion
when they were hinally able o overcome spantual obstacles:
fear anvety and ik of sweitconndence.

T ask you to read Richard Woght's book. BLACK BOY. The
black boy wav imprnoned By s soaety . His society fearned
Al the negative semtorcements of men i bondage. His people
mtemahzed selt-hatred, and a bebet that tate controlied them.
But he leaped from slavery mnto new levels of existeniigism
through creatvity, through wnting, and thus escaped, 1f only
through his books, to a new {reedom.

Read about Bainey Mitchell;m his book, MIRACLE HILL, a
Navaio boy's account of how he went 1o school at the
Institute of Amencan Indwn Arts, and began the pan of
tying W learn o wnte. Hisy Navayo language patterns
vonthcted vomstantly with hay attempts o learn the Enghsh
language. 11 hi English teacher had corrected each sentence, to
mold hiy mund 110 “standard bnghsh.™ the nchness of his
emergence through creativity would not have been left for us
to tace i his book, MIRACLE HILL.

I would hike 1o tell you a personal story abont a young friend
of mune. | owe this entire talk 1o her. She 1s the actress of
the 1ecurnng theme. When | met her. she was seventeen years
uld and going through a murky, depressing hite. She was in a
ternble state of mind. She had had a baby without marnage.
Her mother despied her. Her grundmother was a bootlegger.
She could hardly articulate her sorrows in Enghish or in
Navyjo. She lacked confidence in herself. She had been
1ejected so often. she was atraid to talk about herself. She
thought that she was stupid. and could not make it beyond the
tenth grade. She was chained 1o that tenth grade class. Each
September she emolled in that 1enth grade class, and each
time. she dropped out after only a tew weeks.

When she came 1o my program. | encouraged her to talk
about herself. She couldn’t, tor many weeks. | learned that she
was entranced with my hifi set and BIA tape recorders. |
encouraged her 1o expeniment with both. One day | read her
some of my poetry. She Intened. Later. she asked me 1f she
could borrow a few pieces. She didn’t wanit me 1o listen to her
as she recited them over and over on the tape recorder. Soon,
she put music to the background. One day, she said, **| bet |
can do poetry, tov.” | told her that | bet she could. When she
came to trust me, she let me listen to her own creations. They
weie beautitul.
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Eventually. she muoved into a different plane of activity. She
decided that she had 1t in her to do more m hite. She took a
GED course, passed and went to college. Later. she decided 1o
learn to make money tor her baby and herself. She i in
business school now. She still writes. She still goes through her
depression states, but keeps going on, struggling to know
herself through her poetry. Hers is a universal story, and {
learned many lessons from 1. 1 often think of her emergence. |
have since come 1o believe that hei struggle 1 not unique, that
her emergence dues not have 10 be an unusual story, that all of
us who work with kids can help them, encourage them by not
laughing at them. By not trying 1o impose our standards upon
them until they are emotionally ready, and until they want to
learn the rules of grammuar, it ever.

1 have several of her poems. Most of them are uncorrected;
they are raw pieces, yet unpoljshed, but they are creations,
and so they are precious.

1 have heard many English teachers, who teach our people,
spiel out all the arguments on why it is necessary to teach
English correctly to minority people. The usual argument is
that minority people have to have these communicative skills
10 cope with. and to conform to the standards of America, and
that without these skills, they cannot scramble in this highly
complex, competitive society. And by not learning correct
English, they will not survive. Some of these English teachers
genuinely believe that “*standard English™ is infallibly correct,
which, (o me, is indicative of their closed-minded
ethno-centrism. So that even the teaching of English can
become racist in nature.

Few people are willing 20 concede to the puossibility of cultural
pluralism in America - or the legitunacy of mulu-lingualism in
America - or the legitimacy of two different languages
torming a “marriage.”” Most English teachers call this a
bastardization of standard English — 1 think not. 1 think that
there can be a “*marriage™ which produces a beautiful love
child. If a language has survived into this time and age, it is
dynamic. It has to be. So that standard English, for example, is
flexible, not static, and it absorbs and should absorb the colos,
the richness of ethnic languages. Consider the richness of Bluck
English, the richness of Navajo English. There is Navsjo
English, if you listen for it. It swings, and it reflects my own
people’s attempt to humorously adapt themselves to the
changing world,

1 think this flexible approach to various languages and its
melding possibilities is vital to help minority kids learn to
express themselves. This is a creative approach to teaching
English as a second language.
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Harley Parker made the statement. “Good taste 15 the retupe
of the witless.” 1 do not know exactly what Harley Parker had
m mind when he stated this, 1 have my own interpretation.
and 1 think 1t aptly descnbes what 1 think of the 1eacher who
msists on teaching correct Enghsh 10 Kids who have ditticulty
expressing themselves, even m their own nother tongue. 1
think those teachers 1o be witless.

Not every student wil become o gieal poet, artiai,
photographes or witer. What T am tving to say s that euch
student has a nght o hiberation (from las pan) through the
creative process. and You as teachen, have the responsibihty to
factitate that itheration of the soul. 1 beheve that when a
person has found a satistving means 10 express himselt, when
he realizes that he has the gitt 1o transtorm some thing and
vhen he can wee and behieve in his ability to transform some
thing, he comes closer 1o realizing that he s human. That s
the key 1o hberating vppressed people of Amerwa,

w
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SELF-IMAGE OF
THE AMERICAN
INDIAN -
A PRELIMINARY
STUDY
byWalter Bromberg, M.D.

and Sarah H. Hutckison

It is a strange paradox that although Amenicans have observed,
tudied and analyzed the tnbal and area cultural patterns of
the Amencan Indian, there is litde understanding of his basic
p.ychology. his inner mental life. True. anthropologists and
hi. toriuns have scrutinized his society for a century and more:
sovtologists and psychologists? have analyzed him in recent
decides. But these have chiefly been white persons: until
recetly an Indian anthropologist has been a rarity. Indeed.
one ot the basic wishes of the traditional Indian is that his
religious attitudes, veliefs and ideologies be not discussed and
examined. such inquiries are directly opposed 1o the Indian's
sense of the rightness of his cosmos.

However, thiee events have brought the “/ndian Way™ into
sharp focus in our social thinking. One was the struggle of
minoritics to attain their place in American society which was
given impetus beginning with the Civil Rights Act of 1954 and
later imp ementation. The second is the national worry about
ecology aad our strangling pollutien. The third is the search of
our youth for a viable pattern tor survival in a complex world
and their “"discovery™ of the “Indian Way.” These evenis have
forced us ta reexamine the one minority which has upheld the
importance of ecological balance between the Earth, man.
ardmal and plant life -- the American Indian. One approach to
this examinztion evolved from the use of hallucinogenic drugs
in communic ation with the supernatural world.

Drugs and indian “Psychology”’

In 1940, Vircent Petrullo of the Office of Indian Affairs,
writing in Pevotism as an Emergent Culture? stated that the
use of peyote in the Native American Church represented an
“emergence v a specific Indian culture.”” He felt it permitted
Indians to “reestablish some harmony between themselves and
the world and God:™ as such, it was a “constructive” way of
life. In 1943, one of vs (W,B.) and Dr. Charles L. Tranter
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published a study, Peyote Intoxication, Sume Psychological
Aspects of the Peyote Rite3. which attempted a psychologic
analysis of Pevotism. In that paper. we concladod  that
Peyotism  was un nstitutionalized  techaigue 1o conuol
indwvidual anxieties, an exclusive rehigious defense ugainst fears
of destruction and  oblvion and identification  with
supernaturalism as the ultimate source of power. We wrote:

Peyotism furnishes a tie to nature with the
promise {0 combat life’s problems for the
individual Indian user...a technique to attain
inner security in grappling with a new culture (i.e.
white culture) of whose benefits they are not yet
convinced.

Now, some thirty years later, with the background of today’s
Civil Rights struggle, these opinions require modification,
Although the Native American Church, which is not universal
among North American Indians, is a recent development, the
Peyote Way is not new: La Barre? traced its use by western
tribes - Paiutes, Navajos. ete.. from mention as early as 1560
of its inclusion in rites by Mexican priests. Apparently, the
Peyore Way represents an indigenous approach developed by
Indian sorcerers or medicine men. The recent report of Carlos
Castaneda, “The Teachings of Don Juan"® has shown that the
use of peyote, psyilocybin, datura (Jimson Weed) by medicine
men was in the service of transporting them “into the realm of
non-ordinary reality.” Thus, peyote in company with other
hallucinogenic drugs were “allies” 10 assist the medicine man
in “achieving whatever goal he had in mind in going into the
realm of non-ordincry reality.” The supernatural universe
which was approachable with the use of drugs. became part of
a continuum of the physical — mental - spirit world: une
implication of this was the transcende~. * of feelings over
verbal communication and “‘scientific™ anuiy Jis.

A second implication of this attitude is that “‘white
psychology’™ which compartmentalizes feelings (including
unconscious affects), thoughts and volition as it analyzes
human mental function, is based on false or at least unusuable
hypotheses. Further, it appears obvious that the atomization
Of elements of human behavior for purposes of scientific
analysis, is meaningless for the Indian. The inter-relatedness of
man sud nature is automatically undeistood by all Indians.
Along with this is the ability to communicate non-verbally.
Feelings among Indians do not need articulation: their
perception (or reception) of feelings-states, is sufficient to
constitute a full psychic reality. This psychic reality makes
organization with its specific ordering and its modemn
efficiency patterns unnecessary in Indian groups. Deloria®
points out that *“groups provide a more accurate gauge of
Jeelings than does individual evaluation. .. feelings. .. are
important tools of analysis. ”
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Winte anthiopologisty and thew
Premines ol group petcepiion 1o be antithenical to “saentitic”
prnaples. In oppoatton 1o the tact that techngs adeas, scnons
can bo dese ned, catermnized . atoamzed and anabvzed by whate
pacholomcad sarentinis, stands the postre ot the Indun
pache that the wordd ot pecesandy tational (Delona,
Seanlogints e andentood s Maayama g amoeng the
Navatos, townd that “Rewdedec o ol o feaddiey
mien v 1o boduve owards die supernanaral Torces.” Joan
Ahion, worhing  ameng Indians 1 San Brancisco,
caprosaed her oNeenvations i os way e dladian s ranie
S relerciee Iy @ bl socaad and proral sestem thar o fixed m
v unsene T8

paychologiniy recogmize

N

athuan

Jhc Dadian G rd: Tiew

ot

Fhe Inaam e 0 teehng oy the mmportant umit of human
cics ot ation with Natute. and an apprediatim
b deads o g unthed enpenence e the
Indian mind. not andhe e Gestalt expenence. Tas totalin
Clpereeption s uttigue T each tabal nember yetunphicnly
sdensteod by gt tnbad members, T tins tamitianty vath the
ol Gestalt o man that allows cne sponesman (Delongy 1o
v Uhedrans K the mond prenarely o orhev e the

indiary mind boesy g all v ?

e, e

ol the roncal w

Coniantcation between  Induns does not requie the
cvrlicines. requied among whites Pellener?@ 0 Canadian,
e Dadin Lmgnaee doos ot paint @ proure in the

L vau Joarm your owi

WO
sy watv the Favlivk language does
pictere of witar pughit have ocenrred. T In g socnl sense, these
vhsersgble,  Pellctier pomnts - out n

Jittesences qre

OledNiZalinhin

When a group of Indian persons come together to
form an organization. they don't talk about
organizing . . . Istead they talk  about their
reiationship to it

Mure generally. Delona beheves that expheitness. as embodied
m the scientitic, analy e atmude, deads 10 emptiness. He

sates USuence ... iy the handmaiden of economicos.” and
that mn d4 “HONCCONOMIC society . Selonee i3
useless .. . becatse 10 iy an abstraction of fife.” Thisleads 104

larger conclusion that “Anowledge for knowledge's sake is an
irrelevany assertion. "1

To return to the main concern of our present study, the
Gestalt form of perception, which seems inturive among
Indians. oppuses to a degiee the preoccupation with analysis
and assignment unto the tourth decumal point of human
variables by “white” psychologists. This situation has been
known by one of us (S.H.H.) as a member of the Cherokee
tribe. 1t was encountered. in fact, when we taught a first course

Aruitoxt provided by Eic:
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in Inttoduchion to Abnomaal Psychology at g college devoted
to proserving the “waigue wentities, languages and caltires ™ ot
North Amencan Indians, We eady me’ with esistance from
the students 10 a sysiematic presentstion of the “mental”
matenial, Thiy reaction stemmed  from a dental ot the
dpaificance of descuptive and dynanne abnomal psychology
and the simultaneous wish to emphasize teehngs. The capacnty
10 “teel” was capressed intrerms of Tvibrationy” received by
commumcants and understond by them m plobal wnns which
Alowed  an almost automatic commincation among
nonwhites. The non-verbalized communication among Indians

made for agreement on major lite designs. As Delona puts

Most meetings held by Indians come to no
conclusions  which could be understood as
agreements to do certain things. But every person
attending a high-level meeting of Indians knows
exactly what courses of action will be supported
by the majority of tribes and exactly how to
interpret the actions of the meeting to his people.
It became clear that  analvie, anrerpretative.  discursive
methods used an dealing with ego and feehng stares g
“waenitic psychology™ were of no nterest ot relovance W
Indians. Parenthetically. it 1s this capacity for non-verbal
communication and cyperience that young whites o
sulture stnive for i their use ot halluanogenic dings.

Aftempts to vahidate these observations were made through
Marathon  Group pthang an eclecue approach
featunng  Gestalt (Perls),  psychodramatic (Moreno)  and
encounter techmques. The students were mosty utbanized
Indrans, who, however. had contacts with istitutions of
higher learning. colleges. umiversities, ew. To our knowledge.
tns was the first ume such sessions were held with this
populanion. Although admittedly there is a difference bet cen
athban and non-urban Indians, we found a clear baseline of
wentficanion among Indians of many tnbes. The same ease of
commumcation on non-verbal levels, the same feeling-arousal
were obscrved in the Marathons as has been noted by
knowledgeabic writers.

ACANMONN

Self-Image and Indian “Psychology ™

These experiences led to a hypothesis that a different
communication modality. other than the striving for precise
verbality amonyg the whites, was basic among Indians. Tt was
further hypothesized that predilection for “feeling”™ would be
reflected in terms of the body image. since reading “*body
language™ has been an Indian art for a long time. To test this,
we utiized a projective test. the Draw-A-Person
(Goodenough-Machover test) which is roughly predicated on
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the “rendency i man 10 view the wordd i ins own image. ™3
George Devercun, who studied the Plansy Indians tiom g
psychuanaly e viewpomt sy found & “more inrense
vathecrmy of  the nucdear “hody whichh weenn 1o
derermine .. a  dugher  devree o Ubidinization  of  the
muscderskeleral svszem . .. P Bevond thess observations,
one of us (SH.H) on Hu basis ot hifedong exponience and
much testmy of Indun chiddien, felt that Srawmgs wonld
furmnh a more direct entry into the Indian 8- Image.

oy

Since this v a prehmmary study. oo attempt was made to
rigodly control the twentv-eight drawings tfrom Indian persons.
At the same tume, twenty-five diawings from white persons
were examined to compare a tew autztanding tindings of the
Indian drawings: they were not mawched. All drawings were
gathered in an unstructured way. whenever opportumty
presented atselt an socwl and community  sitsations. The
subjects could be generally classed as tunctionmy  human
beings at the tme of drawing. We used the accepted enitena of
Machover ' 1 interpietation. We tecognized that cniucism has
been leveled against the Goodenough-Machover test in that the
interpretations were called “Yughly inraitive and hence ot
validarable. > "% Sull. we agree with other chnicians'7 that
despite lack of stnet validanon, correlatton with clinical
studies 15 widespiead enough with the Draw-A-Person test to
accept 1t as o welldefined propction ot the diawer’s
seitamage.

The mam findings wm our sample can be set down in the torm
of general propositions:

1. The size of the drawn body is an indication of
self-esteem of the drawer: it may be in a drawing
of his (or her) own or opponite sex. A large figure
indicates healthy self-estcem, even grandiosity:
exaggerated size may point towards aggression: a
small one. feelings of inferiority or unworthiness.
If the d-awer exceeds the frame of the page. it
points toward fantasy inflation.

Among the Indians, the mean size of the body
height was 6.8 inches: among the whites, 5.5
inches. There were 7 figures under 4 inches (small)
among Indians: 9 among the whites.

As a corollary of body size. the female figure was
larger than the male in precisely the same number
of instances for both groups.ie. 217

). The head is an indicator of projection of social
dominance, intellectual power and control of the
body. A larger head bevond the 1:6 proportion
held valid for all persons, points toward perception
of pathology in that area, or overcompensation for
mental inadequacy of some kind. On the other
hand, a large head muy reflect intellectual
aspiration.

Q
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The head and facial features are considered to
indicate social relatedness.

Int our Indian sample, the heads ineasured a mean of
2.8 inches; in the white sample, it measured 1
inch. A larger head in the female drawing than the
male points towards dominance of the mother
figure, particularly in dependent males, Among the
Indians there were 4 instances of female head:
slightly larger than males; among tie whites 7 such
instances occurred.

The eyes are the basic organs for contact with the
eavironment; they reflect a  feeling of
self-involvement with the world. When large, they
are said to point towards voyeurism; they may also
indicate hostility or a paranoid attitude. When the
eves are small they are said to mean
self-absorption or guilt over curiosity. The empty
or closed eve shows vagueness of perception of the
world. or a dependent immatur‘ty on the part of
the drawer,

In the Indian group, the eyes were of en in 787 of
cases; in the white group, only 45%. Similarly, the
empty or closed eve was represented in only 0.67%
Indian drawings: whereas among the whites, the
closed or empty eye was present in 41% of
drawings. The large eye was striking among the
Indian drawings; 52% — while in the white
drawings, only 13% showed large eyes. This latter
finding is generally significant of an attitude of
beiag-in-the-world; of awareness, and of use of the
eves to observe and express feelings.

. The hair when generally sparse, is an indication of

inadequate sexual virility; when thick or dark, it
indicates virility or possibly aggression. Sparse hair
on a man clearly points towards sexual conflict or
weakness, whereas on the female, if lightly drawn
and stylized, means narcissism. Dark hair, with
open and large eyes. :auses one to think of social
acceptance aid/or narcissitic investment in the
head. In the Indian drawings, dark or thick hair
was depicted in 28% of the drawings; in the white
drawings, it was represented in 16% of the
drawings.

. The body wall is a significant indicator of contact

with the environment; it lies between the body
and the outside vorld. If dark, it may mean
insulation because of vulnerability. Light body
wall points toward timidity; shading is interpreted
a; anxiety with a tendency towards concealment.
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. Placement on the

. The basehine i

The Indian drawings produced 2977 heavy body
walls; the white drawings, 87, On the other hand,
shading occurred equally among both groups.
Medium body hines were more common among
whites than Indians.

page has a relation to
introversion and extroversion: drawings on the
right side are those of environment-oriented
persons, ie. extraverted. while those on the left
indicate self-oriented or introverted personalities.
Center placement could mean grandiosity and
paranoid attitude, but this interpretation is
inconstant from a clinical point of view.

In the Indian series, the majority (79°7) showed
self-orientation, while a closely similar percentage
among whites (705 ) showea the same tendency. In
both series. a central position was about equal.

considered, according to
Machover’s critenia, to indicate a need for support
and security. However, in the view of
Lowenfeld'® who studied this aspect of drawings
particularly. it indicates a “conscious relationship
herween the self and the environment ” Lowenfeld
goes on to say that a baseline ~ the ground,
horizon, etc. is a symbol for everything in the
drawer’s mind.

A baseline. with its attendant symbolic space. is
necessary for expression of those involved with the
environment,

In the Indian drawings. 5§ show a baseline of some
kind, and 3 more presented a trace that could be
viewed as a baseline. Among the white drawings, 3
were objects that might serve as a baseline in this
sense: one drew a bed, a second a piano, and a
third a wooden block on which the figure placed
his foot.

. Objects to be used by the figures, ie. objects in

the figure's hands become symbols of things to be
used in life.

They indicate a readiness to engage the
environment. Some have also considered such
things as a pipe, tomahawk, football, bow, baby’s
bottle, clarinet, and fishing line as symbols of
social competence or sexual aggression.

In this series, the Indians pictured objects in 10
drawings; the whites in 4 drawings.
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Discrssion

The charactensues of Indians, as portrayed m their projected
mmapes - the diawings encompass both mdividual and gencral
rends. No claim iy made that any conclusions hold for all
mdividuals or even groups. They do show a tendency which it
» telt more tiudy represents Indian “psychology ™

The tactor of body size and head size, lirger among the Indian
drawings, points towards a recognition of the importance of
the body as the unit of souwl interchange. At the same time,
the body wall which protects the body from the environment,
was heavier among Indians than whites, indicating a wish to be
taken at “body value™ se to speak. without undue invasion of
the privacy of the image. This finding conelates with that of
more frequent objects {as bow, fishing line, ete.), used in daily
life to comvolidate the self-miage as one whose activities arein
concord with the activities. the doing,” of man. It could be
taken ay evidence of a total Gestalt experience.

The most striking difference from White drawings was
tound 1 treatment of the eyes among Indians: here they were
open, alert, almest glaring in quality. The Indiar uses his eyes
to comprehend his envitonment and 1o piek up clues as to
behavior and attitudes of others. Whether the open, alert eyes
of the Indian drawings is reaction to the historical pressures
which ey have come to expect from the dominant culture, is
difticult 1o say. Cleaily. the presence of only one empty or
closed eve in the Indian drawings indicates an integral use of
the eyes in then contact with the environment. In a similar
vein, the larger head with its implication of intellectual power
and control of the body. spells out a unity of social relatedness
and a dependence on  the body wnage o effectively
commumicate with others in the environment. The-e findings
remind one of Delona’s comment that Indians, in conference,
do not spell out their goals, or means to achieve goals, with
precision, yet atter conferring, they “Anow precisely what to
do in which situations.” 1t can be said that the inner life is
depended on as a guide for social reactions as witnessed by tie
high percentage of self-orientation in the drawings.

The ditficulty in obtaining drawings from the non-urbanized
Indian on a reservation, point® toward suspiciousness of
analysis and a disinclination 1o expose their psychic structure
to psychologic investigators. It also could be read as a
disinclination to destroy the Gestalt; life as a
physical-mental-spintual entity. It could be easily imagined
that this disinclination rests on a philosophic basis that their
social universe is ordered in the direction of tribal identity
with little need for analysis of the bonds that hold them
together or hold each individual within his or her own psychic
universe.

Continued on page 30

uual
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On the whole, the bref senes of drawings studies do show less
variation between indwidual Indian drawings than are tound in
a sumiar group of white drawings. The wholeness ot selfamage
and 1ty aveeptance, suggested an these drawings, wias borie oul
n graphic style i our group thewapy expenences.

An understanding of the life-style and mental imagery of those
who differ from that of the dominant culture, would seem to
be prerequisite to any wish to achieve meaningful social
relatedness between peoples.
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